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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 1555 29.6 10.2 50 59.1 50.5
2 1525 30.2 10.6 50 60.3 49.5
3 1761 15.5 6.9 30 51.8 57.2
4 1317 16.9 6.6 30 56.4 42
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Text Box

AO3 General context - clear understandingAO2 - some sound analysisAO3 makes clear use of extract







Text Box

AO3 becoming soundAO2 - attempts detailed analysis - not always secureAO2 - some sound writingAO3 - sound use of extract







Text Box

AO2 SoundAO1 - fully engaged readingAO2 becoming perceptiveAO5 - sound use of extractAO2/AO3 sound and secure







Text Box

AO3/AO5 Literary contextAO2 - perceptiveAO3 - extract well integrated AO3 - broad but valid







Text Box

This is obviously a strong response in many ways. It is slightly compromised by an unconvincing tendency to over-emphasise the aural effects of the writing and this assertive approach continues in the application of broad contextual points where closer attention to the given extracts might have been more profitable. That said, there are clear signs of perceptiveness and sophistication in several places.AO1 - often confident writing in an academic style and well organised 13AO2 some perceptive analysis with apt support  13AO3 - a little broad and assertive but some sound/secure work 8AO5 - clear and purposeful 8Total 42
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Component 3 Section B: Unseen Poetry 
 


Mark allocation 
 


AO1 AO2 
15 15 


 
In the rubric for this section, candidates are required to analyse a poem in depth. The 
following guidelines indicate where and how rewards can be earned and offer suggestions 
about the approaches candidates might take. When judging how much reward a candidate 
has earned under the different assessment objectives, examiners must consult the 
relevant assessment grid and look for a best fit which will then indicate a numerical mark.  
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'A Lady' by Amy Lowell 


 
Q3 Analyse the following poem. Your response must include detailed 


discussion of how meanings are shaped in the poem. [30] 
AO1 Informed responses will demonstrate clear understanding of this poem. We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of poetry as well as the ideas 
and attitudes arising in the poem. Accuracy and coherence will be seen in the way 
knowledge is used as well as in the candidate’s ability to organise material and 
choose an appropriate academic style and register. Reward will also be given for 
relevant and accurate use of terminology. 
 
At lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Comments are likely to be general and 
unfocused, often revealing a misreading or misunderstanding of the details of the 
poem. There will most likely be lapses in expression and problems with 
organisation in the response. In Band 3 we should see a stronger focus on the 
poem and an increasing understanding and appreciation of poetic conventions and 
concepts in a response that is mostly accurate and coherent. At the top bands, 
candidates will write consistently accurate, sustained and coherent responses with 
clear evidence of sophistication and perceptive reading in Band 5. Examiners 
must be aware that candidates, particularly those in the higher bands, will find a 
variety of ways into the text as they produce individual responses. 
 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical 
and well-selected quotation and close reference. We will reward candidates’ 
success in dealing with materials such as those below, but these are examples 
only and other valid/relevant materials could be drawn upon and will earn equal 
reward. In their responses to this poem candidates will be rewarded for their ability 
to identify and analyse: 
 


• language choices which reveal the state of mind expressed by the poem’s 
voice 


• verse form / impact of different stanza lengths 
• the ways the poet creates one sort of structure by drawing upon all of the 


senses in turn  
• the effects of different line lengths / enjambment 
• the effects of the contrasting images e.g. “opera” and “harpsichord” 
• the change of tone/imagery in the second part of the poem 
• ambiguities in the poet’s attitudes to age and beauty 
• the purpose of the poem i.e. a hymn of praise? a love poem? a valete? 


 
Band 1 responses will probably offer basic, descriptive/narrative accounts of the 
poem with some feature-spotting. In Band 2 we might see descriptive approaches 
to some features but by Band 3 there should be some increasingly purposeful 
writing about the effects of language choices, structure, imagery and the 
sequencing of the material. In Band 4 we should expect some confident, well-
focused analysis of the language. In Band 5 there will be some confident and 
increasingly sophisticated analysis, perhaps taking in many of the points above, 
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and developing confidently an understanding and appreciation of Lowell’s rich and 
poignant blend of admiration, celebration, passion, sensuality, wistfulness, 
challenge and worship which characterise the poem.  
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Suburban Dream' by Edwin Muir 


 
Q3 Analyse the following poem. Your response must include detailed 


discussion of how meanings are shaped in the poem. [30] 
AO1 Informed responses will demonstrate clear understanding of this poem. We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of poetry as well as the ideas 
and attitudes arising in the poem. Accuracy and coherence will be seen in the way 
knowledge is used as well as in the candidate’s ability to organise material and 
choose an appropriate academic style and register. Reward will also be given for 
relevant and accurate use of terminology. 
 
At lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Comments are likely to be general and 
unfocused, often revealing a misreading or misunderstanding of the details of the 
poem. There will most likely be lapses in expression and problems with 
organisation in the response. In Band 3 we should see a stronger focus on the 
poem and an increasing understanding and appreciation of poetic conventions in a 
response that is mostly accurate and coherent. At the top bands, candidates will 
write consistently accurate, sustained and coherent responses with clear evidence 
of sophistication and perceptive reading in Band 5. Examiners must be aware that 
candidates, particularly those in the higher bands, will find a variety of ways into 
the text as they produce individual responses. 
 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical 
and well-selected quotation and close reference. We will reward candidates’ 
success in dealing with materials such as those below, but these are examples 
only and other valid/relevant materials could be drawn upon and will earn equal 
reward. In their responses to this poem candidates will be rewarded for their ability 
to identify and analyse: 
 


• significance of puzzling/ambiguous title 
• impact/effect of the stanza form and metre 
• mixed diction from “curtain hems” to “Elysium” 
• the effect of devices e.g. transferred epithet (“idle doors”) 
• the use of a variety of images:  
• contrasts of the domestic world and the world of work 
•  effects of listing 
• mood – celebration of domestic peace contrasted with alarm in “brazen”; 


“motor horns” and “masters” 
• implicit condemnation of aggressive/purposeful world of adult males? or 


philosophical acceptance of life’s realities as opposed to dreams in last 2 
stanzas. 


 
Band 1 responses will probably offer basic, descriptive/narrative accounts of the 
poem with some feature-spotting. In Band 2 we might see descriptive approaches 
to some features but by Band 3 there should be some increasingly purposeful 
writing about the effects of language choices, structure, imagery and the 
sequencing of the material. In Band 4 we should expect some confident, well-
focused analysis of the language (e.g. “cool Elysium”; “absence liberates”). In 
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Band 5 there will be some confident and increasingly sophisticated analysis, 
perhaps taking in many of the points above, and developing confidently an 
understanding and appreciation of Muir’s subtle blend of wistfulness, celebration 
and implicit judgements of the male world of affairs.  
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Assessment Grid for Component 3 Section B 
 


Band 


AO1 
Articulate informed, personal and creative 


responses to literary texts, using associated 
concepts and terminology, and coherent, 


accurate written expression 


AO2 
Analyse ways in which meanings are 


shaped in literary texts 


15 marks 15 marks 


5 


13-15 marks 
• sophisticated and individual response to 


unseen text; ideas are thoughtful and 
response is fully engaged and relevant 


• confident,  perceptive  application  of  literary 
concepts and terminology 


• effectively organised; demonstrates flair; 
high levels of technical accuracy and adopts 
a clear academic style and register 


13-15 marks 
• perceptive, sophisticated analysis and 


evaluation of writer’s use of language and 
poetic techniques to create meaning 


• confident and apt textual support 
• confident discussion of implicit 


meaning 


4 


10-12 marks 
• clearly informed, engaged and well-structured 


response with clear understanding of the 
unseen text 


• sound and apt application of literary 
terminology and concepts 


• expression is accurate and clear; response is 
organised and shows some evidence of an 
academic style and register 


10-12 marks 
• sound, secure analysis and evaluation of 


writer’s use of language and poetic 
techniques to create meaning 


• secure, apt textual support 
• sound, secure grasp of implicit 


meanings 


3 


7-9 marks 
• clearly engages with unseen text and 


response is mostly relevant 
• some sensible use of key concepts and 


generally accurate use and application of 
terminology 


• reasonably coherent response; generally 
clearly organised; expression generally 
accurate and clear, though there may be 
some lapses. 


7-9 marks 
• purposeful, detailed and mostly relevant 


analysis of writer’s use of language and 
poetic techniques to create meaning 


• generally clear and accurate textual support 
• grasps some implicit meanings 


2 


4-6 marks 
• attempts to engage with unseen text and 


structure response, though may not always 
be relevant to the question; response may be 
restricted to a literal reading 


• some, though may not always be relevant, 
use of terminology 


• expression may feature some inaccuracies 


4-6 marks 
• makes some valid points about writer’s use 


of language and poetic techniques to 
create meaning 


• supports points by some appropriate 
reference to unseen text 


• shows some grasp of implicit 
meaning 


1 


1-3 marks 
• superficial approach to unseen text that may 


show partial/simple understanding 
• some grasp of basic terminology, though this 


may be uneven 
• errors in expression and lapses in clarity 


1-3 marks 
• identifies basic language and stylistic 


features 
• discussion tends to be 


narrative/descriptive in nature 
• offers some support in the form of quotations 


from or references to unseen text which may 
not always be relevant 


0 0 marks: Response not credit worthy or not attempted. 
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		 sophisticated and individual response to unseen text; ideas are thoughtful and response is fully engaged and relevant
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Text Box

AO1 - confident overview / engagedAO2 some grasp of implicit meaning / techniqueAO1 - expression awkwardAO2 structure - [possibly (?)AO2 grasps implicit meaning / techniqueAO2 some detailed commentsAO2 -possible reading







Text Box

AO1 - partial understandingAO1 - reading remains insecure( R )(R)AO2 Possibly







Text Box

AO2 - needs clarificationAO2 valid point on form and structureAO2 analysis becoming more purposeful and detailed.



Text Box

Although repetitious and sometimes short on in-depth analysis, this is a coherent and reasonably well-organised response which shows some engagement and some appreciation of implicit meaning.AO1 - clear engagement at times (some lapses) and a little repetitous but generally clear with a sensible use of concepts. 7AO2 - some purposeful analysis - some lack of depth - but shows some grasp of implicit meaning. 8Total -15
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Text Box

AO1 clearly engagesAO3 clear graspAO3 secureAO2 - clear grasp of subtext / secure supportAO3 confident discussion of connections







Text Box

AO2 - possible effects of techniqueAO2 apt supportAO2 sound and secureAO1 expression/coherence?AO2 sound / apt support







Text Box

AO3 sound use of extractAO2/AO3/AO5 sound analysis - discerning use of extract



Text Box

A reasonably fluent response which is clearly engaged with the passage and has shown some understanding of techniques and subtext. There is a sound knowledge/ understanding of contextual issues and some evidence of a discerning use of the extracts. Other readings receive slightly less attention but are sometimes sound.AO1- informed/engaged with some minor lapses in organisation/coherence. 11AO2 - sound analysis and secure/apt support 11AO3 - Sound understanding - use of extracts is discerning in places 9AO5 - sometimes sound 7Total - 38
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Section A: Unseen Prose 
 


Mark allocation 
 


AO1 AO2 AO3 AO5 


15 15 10 10 
 


In the rubric for this section, candidates are required to analyse the prose passages in depth. 
Candidates are informed that they will need to take account of relevant contexts and other 
readings. They must use the supporting extracts to enable them to do this but their 
responses might not be limited to these. 
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then indicate a numerical mark.  
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Period 1880 – 1910 


 
Q1 Analyse the following passage from H.G. Wells'Tono-Bungay, a fictional 


autobiography of the character, George Ponderovo, published in 1909. You 
must use the supporting extracts which follow the passage to help you 
consider contexts and different interpretations. [50] 


AO1 Informed responses will demonstrate clear understanding of this extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of narrative fiction as well as the 
candidate’s grasp of ideas and attitudes arising in the passage. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an academic style and register. Reward will 
also be given for relevant and accurate use of terminology. 
 
At the lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Candidates will seek to engage with the 
narrative but comments might be general. There may be lapses in expression and a 
lack of organisation in the response. In Band 3, we should see increasing clarity as 
candidates write with more relevance, a stronger focus upon the details of the 
passage and an increasing understanding of the concepts of narrative fiction. There 
will be fewer lapses in expression and at the top bands candidates will write 
accurate, sustained and fully coherent responses with some increasing degrees of 
creativity shown in Band 5 which, examiners must note, will find expression in 
various, individual ways. 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical and 
well-selected quotation and close reference. We will reward candidates’ success in 
dealing with materials such as those below but these are only examples and other 
valid/ relevant materials could be used and deserve equal reward. 
 
In their responses to this question, candidates will gain credit for their ability to 
identify and analyse elements of the passage such as: 
 


• narrative standpoint and structure – hints at more to be revealed (e.g. “fight 
with young Garvell”) to stimulate interest 


• complex variety of tone incorporating humour, satire, mockery and serious 
commentary 


• the way background information is delivered – wry humour and light 
cynicism in implicit comments/judgements upon families and social 
circumstances  


• variety of sentence structures reflecting complex thought/attitudes or more 
simple informative writing 


• characterisation of narrator himself; the ladies of the house and servants 
• use of location and landscape  
• imagery e.g. “a thing of broken lavender” 
• contrasts between the lives/circumstances of servants and those of the 


grander classes 
• the use of direct speech for effect 
• list-making – creates impression of journalistic approach. 
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Band 1 responses will probably offer basic, descriptive/narrative accounts of the 
extract with some feature-spotting. In Band 2 we might see descriptive approaches 
to some features but by Band 3 there should be some increasingly purposeful 
writing about the effects of language choices and the sequencing of the material. In 
Band 4 we should expect some confident, well-focused analysis of language, form 
and structure and the effect of this upon the reader’s impressions. In Band 5 there 
will be some confident and increasingly sophisticated analysis, perhaps taking in 
many of the points above, and developing confidently an understanding and 
appreciation of the humour, cynicism, irony and complex character building which 
permeate the extract. 


AO3 In their approach to AO3, candidates must make use of the supporting extracts and 
may bring to bear upon their analyses other contextual knowledge and 
understanding which they have gained in the course of their study of the period 
 
Some key contextual points which could be rewarded if used relevantly in response 
to this extract might be: 
 


• class structure and privilege in late Victorian England 
• the structure of society / hierarchies 
• families 
• service and relationships between masters/servants 
• moral codes 
• money, values and expectations 
• different periods of the past – e.g. C18th and C19th century – manners and 


change. 
 
Those in the lower bands might write generally about contexts with inadequate 
linking to the passage. Writing might be descriptive, superficial and reductive with 
some misunderstanding. As we move into Band 3 there will be a better grasp of the 
connection between the text and relevant contexts and by Bands 4 and 5 there 
should be increasingly detailed and specific links with some exploration of ideas. In 
these higher bands, it is expected that consideration of context will be integrated 
into the literary analysis. In Band 5, we should expect to see subtle and illuminating 
connections between text and context. Work in these higher bands should be 
capable of moving beyond the given materials and referencing a range of relevant 
contexts, but examiners should note that subtlety and sophistication might also be 
seen in the ways some candidates make use of only what is given in the supporting 
extracts. 


AO5 Candidates must approach AO5 by making use of the supporting extracts to 
address alternative readings and, in addition, they are free to make use of the 
knowledge and understanding they have gained in the course of teaching. 
 
As they consider the supporting extracts and other relevant alternative readings, 
candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings (including relevant 
theory- based approaches)  


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 
In Band 1 no alternative reading might be offered. Some might rely upon offering an 
alternative reading using phrases such as “This could mean ...or it might mean...” 
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without making much progress in this respect. Others might offer alternative 
readings which are not supported by the text. By the top of Band 2 and into Band 
3, candidates’ language and technique is likely to be more speculative with some 
support but lacking in telling detail. There should be confident writing in Band 4 with 
detailed and supported discussion of possible readings which, moving into Band 5, 
will become sophisticated and perceptive. 
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Period 1918 – 1939 


 
Q1 Analyse the following opening of the novel, The Midnight Bell, by Patrick 


Hamilton, published in 1929. You must use the supporting extracts which 
follow the passage to help you consider contexts and different 
interpretations. [50] 


AO1 Informed responses will demonstrate clear understanding of this extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of narrative fiction as well as the 
candidate’s grasp of ideas and attitudes arising in the passage. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an academic style and register. Reward will 
also be given for relevant and accurate use of terminology. 
 
At the lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Candidates will seek to engage with the 
narrative but comments might be general. There may be lapses in expression and a 
lack of organisation in the response. In Band 3, we should see increasing clarity as 
candidates write with more relevance, a stronger focus upon the details of the 
passage and an increasing understanding of the concepts of narrative fiction. There 
will be fewer lapses in expression and at the top bands candidates will write 
accurate, sustained and fully coherent responses with some increasing degrees of 
creativity shown in Band 5 which, examiners must note, will find expression in 
various, individual ways. 
 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical and 
well-selected quotation and close reference. We will reward candidates’ success in 
dealing with materials such as those below but these are only examples and other 
valid/ relevant materials could be used and deserve equal reward. 
 
In their responses to this question, candidates will gain credit for their ability to 
identify and analyse elements of the passage such as: 
 


• narrative technique (use of free indirect discourse and omniscient narrator) 
• the effect of integrating dream with immediate “reality” / contrast of freedom 


at sea and restriction of room 
• careful meshing of the seagoing dream state with circumstances in the room  
• sounds effects such as “ throbbing humdrum” and “swish” 
• bathos –e.g. “He had got drunk again at lunchtime”/”….reinstated as the 


waiter…” 
• dark comedy – “slapstick” approach to hangover 
• evocation of the sounds/sensations of the environment e.g. traffic noise; 


cold; sickness 
• extravagant/archaic language e.g. “agleam with red and sorrowful resolve” 
• the ways moods are created in the extract – disgust; self-hatred; despair; 


acceptance; a sense of horror in “things creeping”/ malignant things”; 
comfort of comradeship  


• techniques of introducing material and informing the reader – defining 
circumstances and status; repetition of pub’s name; brief but intriguing 
introduction of Ella 
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• the ways questions are raised which the reader will want resolved. 
 


Band 1 responses will probably offer basic, descriptive/narrative accounts of the 
extract with some feature-spotting. In Band 2 we might see descriptive approaches 
to some features but by Band 3 there should be some increasingly purposeful 
writing about the effects of language choices and the sequencing of the material. In 
Band 4 we should expect some confident, well-focused analysis of the language 
choices (e.g. “jarring”; “obliterating” “snuggling”; “heavy recumbence”) and the effect 
of this upon the reader’s impressions. In Band 5 there will be some confident and 
increasingly sophisticated analysis, perhaps taking in many of the points above, and 
developing confidently ideas about the different sorts of tension which Hamilton 
achieves and the skill with which he introduces his story. 
 


AO3 In their approach to AO3, candidates must make use of the supporting extracts and 
may bring to bear upon their analyses other contextual knowledge and 
understanding which they have gained in the course of their study of the period. 
 
Some key contextual points which could be rewarded if used relevantly in response 
to this extract might be: 
 


• period features such as gas light and wash jugs/bowls 
• servants and employers 
• working/living conditions 
• metropolitan life 
• Literary developments in fiction (e.g. modernism). 


 
Those in the lower bands might write generally about contexts with inadequate 
linking to the passage. Writing might be descriptive and superficial and reductive 
with some misunderstanding. As we move into Band 3 there will be a better grasp 
of the connection between the text and relevant contexts and by Bands 4 and 5 
there should be increasingly detailed and specific links with some exploration of 
ideas. In these higher bands, it is expected that consideration of context will be 
integrated into the literary analysis. In Band 5 we should expect to see subtle and 
illuminating connections between text and context. Work in these higher bands 
should be capable of moving beyond the given materials and referencing a range of 
relevant contexts, but examiners should note that subtlety and sophistication might 
also be seen in the ways some candidates make use of only what is given in the 
supporting extracts. 
 


AO5 Candidates must approach AO5 by making use of the supporting extracts to 
address alternative readings and, in addition, they are free to make use of the 
knowledge and understanding they have gained in the course of teaching. 
  
As they consider the supporting extracts and other relevant alternative readings, 
candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings (including relevant 
theory- based approaches)  


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 
In Band 1, no alternative reading might be offered. Some might rely upon offering 
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an alternative reading using phrases such as “This could mean ...or it might mean...” 
without making much progress in this respect. Others might offer alternative 
readings which are not supported by the text. By the top of Band 2 and into Band 
3, candidates’ language and technique is likely to be more speculative with some 
support but lacking in telling detail. There should be confident writing in Band 4 with 
detailed and supported discussion of possible readings which, moving into Band 5, 
will become sophisticated and perceptive. 
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Assessment Grid for Component 3 Section A 
 


Band 


AO1 
Articulate informed, personal and creative responses to 


literary texts, using associated concepts and 
terminology, and coherent, accurate written expression 


 
15 marks 


AO2 
Analyse ways in which meanings 


are shaped in literary texts 
 
 


15 marks 


AO3 
Demonstrate the significance and 
influence of the contexts in which 


literary texts are written and received 
 


10 marks 


AO5 
Explore literary texts informed by 


different interpretations 
 
 


10 marks 


5 


13-15 marks 
• sophisticated, creative and individual response to 


unseen text; ideas are thoughtful and response is fully 
engaged and relevant 


• confident, perceptive application of literary 
concepts and terminology 


• effectively organised; demonstrates flair; high levels of 
technical accuracy and adopts a clear academic style 
and register 


13-15 marks 
• perceptive, sophisticated analysis 


and evaluation of writer’s use of 
language and prose techniques to 
create meaning 


• confident and apt textual support 
• confident discussion of implicit meaning 


9-10 marks 
• apt, discerning use of supporting 


extracts 
• perceptive, productive discussion 


of significance and influence of 
contexts 


• confident analysis of 
connections between unseen 
text and contexts 


9-10 marks 
• apt, discerning use of supporting 


extracts 
• mature and confident discussion of 


other relevant interpretations of 
unseen text 


• autonomous, independent reader 


4 


10-12 marks 
• clearly informed, engaged and well-structured 


response to unseen text 
• sound and apt application of literary concepts and 


terminology 
• expression is accurate and clear; response is 


organised and shows some evidence of an 
academic style and register 


10-12 marks 
• sound, accurate analysis and 


evaluation of writer’s use of language 
and prose techniques to create 
meaning 


• secure, apt textual support 
• sound, secure grasp of implicit meaning 


7-8 marks 
• sound, secure use of supporting 


extracts 
• sound, secure appreciation 


and understanding of 
significance and influence of 
contexts 


• sound, secure understanding of 
connections between unseen text 
and contexts 


7-8 marks 
• sound use of supporting extracts 
• makes clear and purposeful use of 


other relevant interpretations of 
unseen text 


3 


7-9 marks 
• clearly engages with unseen text and response 


is mostly relevant 
• some sensible use of key concepts and generally 


accurate use and application of terminology 
• reasonably coherent response; generally clearly 


organised; expression generally accurate and clear, 
though there may be some lapses 


7-9 marks 
• purposeful, detailed and mostly 


relevant analysis of writer’s use of 
language and prose techniques to 
create meaning 


• generally clear and accurate 
textual support 


• grasps some implicit meanings 


5-6 marks 
• clear use of supporting extracts 
• clear grasp of significance and 


influence of contexts 
• clear understanding of 


connections between unseen 
text and contexts 


5-6 marks 
• clear use of supporting extracts 
• makes clear and appropriate use of 


other relevant interpretations of 
unseen text 


2 


4-6 marks 
• attempts to engage with unseen text and structure 


response, though may not always be relevant; 
response may be restricted to a literal reading 


• some, though may not always be relevant, use of 
concepts and terminology 


• expression may feature some inaccuracies 


4-6 marks 
• makes some valid points about 


writer’s use of language and prose 
techniques to create meaning 


• supports points by reference to 
unseen text 


• shows some grasp of implicit meaning 


3-4 marks 
• some use made of supporting 


extracts, but not always appropriate 
• acknowledges the importance of 


contexts 
• makes some connections 


between unseen text and 
contexts 


3-4 marks 
• some use made of supporting 


extracts, but not always 
appropriate 


• acknowledges that unseen text can 
be interpreted in more than one way 
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1-3 marks 
• superficial approach to unseen text that may 


show only partial/simple understanding 
• shows some grasp of basic terminology, though 


this may be uneven 
• errors in expression and lapses in clarity 


1-3 marks 
• identifies basic language and 


stylistic features 
• discussion tends to be 


narrative/descriptive in 
nature 


• offers some support in the form of 
quotations or references which 
may not always be relevant 


1-2 marks 
• little or no meaningful use of 


supporting extracts 
• describes wider contexts in which 


texts are written and received 
• attempts to make superficial 


connections between unseen text and 
contexts. 


1-2 marks 
• little or no meaningful use of 


supporting extracts 
• attempts to present a view of 


unseen text with partial 
understanding 


0 0 marks: Response not worthy of marks or not attempted 
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Section B: Unseen Poetry


Answer one question in this section.


In your response you are required to analyse how meanings are shaped.


Either,


3. Analyse in detail the following poem.  [30]


A Lady 


You are beautiful and faded  1
Like an old opera tune 
Played upon a harpsichord; 
Or like the sun-flooded silks 
Of an eighteenth-century boudoir.  5
In your eyes 
Smoulder the fallen roses of out-lived minutes, 
And the perfume of your soul 
Is vague and suffusing, 
With the pungence of sealed spice jars.  10
Your half-tones delight me, 
And I grow mad with gazing 
At your blent colours. 


My vigour is a new-minted penny, 
Which I cast at your feet.  15
Gather it up from the dust, 
That its sparkle may amuse you. 


 Amy Lowell
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Or, 


4. Analyse in detail the following poem.  [30]


Suburban Dream


Walking the suburbs in the afternoon  1
In summer when the idle doors stand open
     And the air flows through the rooms
     Fanning the curtain hems,


You wander through a cool Elysium  5
Of women, schoolgirls, children, garden talks,
    With a schoolboy here and there
    Conning his history book.


The men are all away in offices,
Committee-rooms, laboratories, banks,  10
    Or pushing cotton goods
    In Wick or Ilfracombe.


The massed unanimous absence liberates
The light keys of the piano and sets free
    Chopin and everlasting youth,  15
    Now, with the masters gone.


And all things turn to images of peace,
The boy curled over his book, the young girl poised
    On the path as if beguiled
    By the silence of a wood.  20


It is a child’s dream of a grown-up world.
But soon the brazen evening clocks will bring
    The tramp of feet and brisk
    Fanfare of motor horns
    And the masters come.  25


    Edwin Muir


END OF PAPER


© WJEC CBAC Ltd.
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Text Box

The qualities of this response are self-evident. It is a sophisticated, creative and individual response which fully represents what is expected at the very top of the marks bands. The candidate shows flair both in the reading of the poem and in the ways technical terminology and an academic style and register have been used to express ideas. While there might be the odd blemish (it is not clear what is meant by "consistent punctuation") the essay is a first draft under exam conditions and there is no reason not to award full marks.AO1 - sophisticated, confident and individual 15AO2 - perceptive and confident  15Total 30
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Section A: Unseen Prose


Answer one question in this section.


Each question consists of an unseen prose passage and supporting extracts. You must use the 
supporting extracts to answer the question.


In your response, you are required to:


  • analyse how meanings are shaped
  • demonstrate understanding of the significance and influence of the contexts in which literary 


texts are written and received
  • show how different interpretations have informed your reading of the unseen passage.


Either,


Period 1880-1910


1. Analyse the following passage from H.G. Wells’ Tono-Bungay, a fictional autobiography of the 
character, George Ponderovo, published in 1909. You must use the supporting extracts which 
follow the passage to help you consider contexts and different interpretations. [50]


In this extract, the narrator looks back upon being the child of a housekeeper in a grand, 
English country house.


In that English countryside of my boyhood every human being had a “place”. It belonged 
to you from your birth like the colour of your eyes, it was inextricably your destiny. Above 
you were your betters, below you were your inferiors, and there were even an unstable 
questionable few, cases so disputable that you might, for the rough purposes of every day 
at least, regard them as your equals. Head and centre of our system was Lady Drew, her 
“leddyship”, shrivelled, garrulous, with a wonderful memory for genealogies and very, very 
old, and beside her and nearly as old, Miss Somerville, her cousin and companion. These 
two old souls lived like dried-up kernels in the great shell of Bladesover House, the shell that 
had once been gaily full of fops, of fine ladies in powder and patches and courtly gentlemen 
with swords; and when there was no company they spent whole days in the corner parlour 
just over the housekeeper’s room, between reading and slumber and caressing their two pet 
dogs. When I was a boy I used always to think of these two poor old creatures as superior 
beings living, like God, somewhere through the ceiling. Occasionally they bumped about a 
bit and one even heard them overhead, which gave them a greater effect of reality without 
mitigating their vertical predominance. Sometimes too I saw them. Of course if I came upon 
them in the park or in the shrubbery (where I was a trespasser) I hid or fled in pious horror, 
but I was upon due occasion taken into the Presence by request. I remember her “leddyship” 
then as a thing of black silks and a golden chain, a quavering injunction to me to be a good 
boy, a very shrunken loose-skinned face and neck and a ropy hand that trembled a halfcrown 
into mine. Miss Somerville hovered behind, a paler thing of broken lavender and white and 
black, with screwed up, sandy-lashed eyes. Her hair was yellow and her colour bright, and 
when we sat in the housekeeper’s room of a winter’s night warming our toes and sipping 
elder wine, her maid would tell us the simple secrets of that belated flush....After my fight with 
young Garvell I was of course banished, and I never saw those poor old painted goddesses 
again. 


Then there came and went on these floors over our respectful heads, the Company; people 
I rarely saw, but whose tricks and manners were imitated and discussed by their maids 
and valets in the housekeeper’s room and the steward’s room—so that I had them through 
a medium at secondhand. I gathered that none of the company were really Lady Drew’s 
equals, they were greater and lesser—after the manner of all things in our world. Once I 
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remember there was a Prince, with a real live gentleman in attendance, and that was a little 
above our customary levels and excited us all, and perhaps raised our expectations unduly. 
Afterwards, Rabbits, the butler, came into my mother’s room downstairs, red with indignation 
and with tears in his eyes. “Look at that!” gasped Rabbits. My mother was speechless with 
horror. That was a sovereign, a mere sovereign, such as you might get from any commoner! 


After Company, I remember, came anxious days, for the poor old women upstairs were left 
tired and cross and vindictive, and in a state of physical and emotional indigestion after their 
social efforts.... 


On the lowest fringe of these real Olympians hung the vicarage people, and next to them 
came those ambiguous beings who are neither quality nor subjects. The vicarage people 
certainly hold a place by themselves in the typical English scheme; nothing is more remarkable 
than the progress the Church has made—socially—in the last two hundred years. In the 
early eighteenth century the vicar was rather under than over the house-steward, and was 
deemed a fitting match for the housekeeper or any not too morally discredited discard. The 
eighteenth-century literature is full of his complaints that he might not remain at table to share 
the pie. He rose above these indignities because of the abundance of younger sons. When I 
meet the large assumptions of the contemporary cleric, I am apt to think of these things. It is 
curious to note that today that down-trodden, organ-playing creature, the Church of England 
village schoolmaster, holds much the same position as the seventeenth-century parson. The 
doctor in Bladesover ranked below the vicar but above the “vet”, artists and summer visitors 
squeezed in above or below this point according to their appearance and expenditure; and 
then in a carefully arranged scale came the tenantry, the butler and housekeeper, the village 
shopkeeper, the head keeper, the cook, the publican, the second keeper, the blacksmith 
(whose status was complicated by his daughter keeping the post-office—and a fine hash 
she used to make of telegrams too!) the village shopkeeper’s eldest son, the first footman, 
younger sons of the village shopkeeper, his first assistant, and so forth. 


Supporting Extracts:


“To you, literature, like painting, is an end [in itself]. To me, literature, like architecture, is a 
means, it has a use…I had rather be called a journalist than an artist.”


H.G. Wells, extract from a letter to fellow novelist Henry James (1915)


“Land and capital have created the division of society into hostile classes, with large appetites 
and no dinners at one extreme and large dinners and no appetites at the other. Nationalisation 
of land is a public duty. Capitalism has ceased to encourage invention and to distribute its 
benefits in the fairest way attainable.”


Extract from A Manifesto, George Bernard Shaw (1884)
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Period 1918-1939
Or,


2. Analyse the following opening of the novel, The Midnight Bell, by Patrick Hamilton, published 
in 1929. You must use the supporting extracts which follow the passage to help you consider 
contexts and different interpretations. [50]


Bob is the 25-year-old resident barman of a fictional public house called ‘The Midnight Bell’ 
which the author, Patrick Hamilton, places in London’s Earl’s Court district.


Bob


Chapter 1


Sleeping, just before five, on a dark October’s afternoon, he had a singularly vivid and audible 
dream. He dreamed that he was on a ship, which was bound upon some far, lovely, and 
momentous voyage, but which had left the coast less than an hour ago. The coast, implicitly 
and strangely, was that of Spain. He was leaning over the side and peacefully savouring 
the phase of the journey – a phase which he knew well. It was that curiously dreamlike 
and uninspiring phase in which the familiarity and proximity of the coast yet steals all 
venturesomeness from the undertaking, and in which the climax of departure is dying down, 
to the level tune of winds and waves and motion, into the throbbing humdrum of voyage. That 
throbbing would continue for weeks and weeks…A strong wind was blowing, buffeting his 
ears, roaring over the green waves, and rendering utterly silent and unreal the land he had 
just left. He was extraordinarily cold, and a trifle sick. But he did not want to move – indeed 
he could not move. He was lulled by the mighty swish of the water beneath him, as it went 
seething out into the wake, and he could not, under any circumstances, move…


He awoke, with jarring abruptness, into the obliterating darkness of his own room. The swishing 
was his own breath, and the disinclination to move traceable to his snuggled, though cold and 
stiff position, on the bed. His dream sickness was a waking sickness. The thundering of the 
wind in his dream was the passing of a lorry in the Euston Road outside.


The burden of cold and ever-recurring existence weighed down his spirit. Here he was again.


He took stock of his miserable predicament. He was in his little hovel of a room – on his bed. 
He was not in bed, though. Save for his coat and his shoes he was fully dressed, and he 
was protected from the cold by his rough quilt alone. He apprehended that his clothes were 
wrinkled and frowsy from his heavy recumbence…


It was pitch dark – but it was not yet five o’clock. His alarm would have gone, if it had been. 
He need not yet stir. There were no sounds of life in the house below.


Why had he slept? He remembered coming up here, a happy man, at half-past three. It had 
been bright daylight then. Now the dark was uncanny.


He turned over with a sigh and a fresh spasm of sickness swept over him. He waited 
motionlessly and submissively until it passed. Then he cursed himself softly and vindictively. 
He faced facts. He had got drunk at lunch again.


At last he sprang from bed and lit the gas.


He poured out all the water from his jug into his basin, and plunged in his head, holding his 
breath and keeping down. He gasped into his towel and rubbed madly.


© WJEC CBAC Ltd.
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Braced by the friction he returned to normal and all but unrepentant humanity again. Horror 
fled. For a moment, he had been a racked soul contemplating itself in a pitch-dark and 
irrevocable Universe. Now he was reinstated as the waiter of ‘The Midnight Bell’ dressing in 
his room a quarter of an hour before opening time.


Nevertheless, the gas-lit walls and objects around him were heavy with his own depression 
– the depression of one who awakes from excess in the late afternoon. Only at dawn should 
a man awake from excess – at dawn agleam with red and sorrowful resolve. The late, dark 
afternoon, with an evening’s toil ahead, affords no such palliation.


In the house below – ‘The Midnight Bell’ – the silence was creepy. Creepy in a perfectly 
literal sense – the silence of things creeping. It was the silence of malignant things lurking in 
passages, and softly creeping up a little, and lurking again…


There came, however, the welcome and dispelling sound of light women’s footsteps on the 
bare wooden stairs: and a humming, buoyant body swept past his door, and slammed itself 
into the room adjoining his.


That was Ella – his pert companion in toil – the barmaid of ‘The Midnight Bell’.


She always hummed when she passed his door. In some respects, he reflected, she was a 
very self-conscious girl. He believed also that the brusque bumpings, the lively jug-and-basin 
sounds, which now came through the wall, were similarly subtly challenging and alluding to 
himself. A rather mystifying creature, of whom he knew, really, nothing – for all their chaff and 
friendliness.


Supporting Extracts:


“Patrick Hamilton has a distinctive place in the fictional portrayal of London, his being a 
famously bleak account of the desperation of ordinary lives in the years of economic, social 
and political crisis either side of the Second World War. He has been called the ‘laureate of 
London’s rootless masses, a genuine minor poet…of the loneliness, purposelessness and 
frustrations of urban contemporary life’.”


From: Social and Cultural Geography, (March 2015) “Time-geography, gentlemen, please: 
chronotopes of publand in Patrick Hamilton’s London trilogy”, Philip Howell and David 


Beckingham, Dept. of Geography, University of Cambridge


“Hamilton is a writer of enormous gifts, and his sense of time, place and voice bring 
backstreet London in the 1930s alive with sense impressions. At the same time, Hamilton 
creates characters the reader instinctively cares about, even when they are being foolish. 
Evoking emotions ranging from anger to pity, they are depicted with a kind of dark humour 
which prevents the action from becoming sentimental and the characters from appearing 
self-indulgent.”


Mary Whipple, from marywhipplereviews.com, January 2012
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